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Bruntsfield Primary Positive Behaviour Policy  
 
1. INTRODUCTION  
 
Every child and young person has the right to a high quality education. Positive relationships are fundamental to enable effective teaching and learning to take place. We have adopted the following key principles to create a caring, supportive, learning environment:  
· An ethos that values positive, restorative and respectful relationships and promotes shared values. 
· An inclusive and safe learning environment which supports children and develops their skills and resilience enabling them to become responsible for their own behaviour.  
· Recognising that all behaviour is communicative. Understanding what is being communicated, and the underlying needs, is crucial to assess, plan for and meet children’s needs and find solutions.  
· Promoting equalities, self-esteem, responsibility and positive relationships. 
· Ensuring fair treatment for all, taking into account the individual needs of pupils. 
· Providing early intervention and support. 
· Providing a safe environment from violence, bullying and harassment for pupils and staff. 
· Encouraging a positive relationship with parents and carers to develop a shared approach to the school’s policy and procedures.  
· A commitment to self-evaluation and quality improvement involving all stake holders.  
· Where necessary, providing a Behaviour Plan in conjunction with partner agencies 
 
 
2. PURPOSE 
 
Bruntsfield Primary School is committed to creating an environment where exemplary behaviour is at the heart of productive learning. Everyone is expected to maintain the highest standards of personal conduct, to accept responsibility for their behaviour and encourage others to do the same. Our Positive Behaviour Policy guides staff to teach self-discipline and responsibility. It echoes our core values with a heavy emphasis on respectful behaviour, a partnership approach to managing challenging conduct and interventions that support staff and learners. 
 
In Edinburgh, every child or young person, irrespective of identity, background or ability is part of a resilient and positive learning community. Every child should feel secure,; nurtured, valued, included and supported within our learning community. Our aim is that every child is present, participating, achieving and supported in line with their Rights.  
 
This policy and procedure should help to establish and maintain positive relationships and mutual respect resulting in a positive learning community and a supportive and restorative ethos.  
 
 3. ETHOS  
Through our Positive Behaviour Policy, we aim to: 
  
· Provide a setting for pupils to learn in a secure and safe environment.  
· Create school, class, playground charters based on the United Nations Convention on the Rights of the Child (UNCRC) to develop pupils’ understanding of their rights. 
· Build every pupils’ self-esteem, resilience and social and emotional skills. 
· Help pupils understand they have a choice about how they choose to behave.  
· Help pupils understand they are responsible for their behaviour; 
                  - have high expectations and praise pupils for positive behaviour  
                  - identify and support those who present challenging behaviour 
· work in partnership with parents, carers and the school community to help pupils achieve these goals. 
· When appropriate, work with external parties and agencies  
 
 
4. EQUALITIES AND RIGHTS  
All staff implementing these procedures have responsibilities under The Equality Act 2010. Having due regard for ensuring equality includes: 
· Removing or minimising disadvantages suffered by people due to their protected characteristics.  
· Taking steps to meet the needs of people with protected characteristics where these are different from the needs of other people.  
· Making reasonable adjustments in relation to the implications of a learner’s additional support needs or disability. Understanding impact this may have on their relationships and behaviour.  
· Paying due regard to cultural factors that are relevant in ensuring that the school’s ethos is inclusive.  
· Implementing the local authority framework for preventing and responding to bullying. (See school Anti-Bullying Policy and Procedures Policy) 
· Addressing children’s needs based on the individual circumstances of their arrival (e.g. war, immigration)  
 
5. SCHOOL APPROACH  
Good organisation, lesson planning and preparation will help to create the right learning environment. Flexibility, choice and, where appropriate, differentiation will also help to support individual needs and promote positive relationships and behaviour. However, even in these conditions, some children and young people may present with behaviour that challenges or is difficult to interpret. The school uses approaches and strategies which are designed to help prevent and de-escalate difficult situations and identify, plan for and support individual support needs. There will be a degree of flexibility and responsiveness to learners with multiple or complex needs.  
 
The City of Edinburgh Council promotes restorative and solution focused approaches in all schools. Restorative practices and approaches promote positive relationships and successful resolution of conflict and harm. Positive approaches to support behaviour focus on developing a restorative climate, restorative conversations, relationships, skills building and when appropriate logical or natural consequences appropriate to the child (See Appendix 1 – Flowchart).  
 
To achieve this positive ethos all staff are committed to:  
· Relationships -developing positive relationships and being positive role models.  
· Rights Respecting - respecting and protecting the rights of all children.  
· Resilience building - through identifying strengths and developing skills.  
· Restorative Approaches - acting restoratively to prevent difficulties to repair relationships when difficulties do arise.  
· Consistency – following a constant approach from all staff, where learners feel treated as valued individuals. 
· Effective transitions between stages and schools  
· Considering enhanced transitions where necessary 
 
At Bruntsfield Primary School we achieve a consistent approach to behaviour by: 
 
All staff  
· Meet and greet at the door on arrival, after break and lunch. 
· Model positive behaviours and build relationships.  
· Greet and model positive behaviour anywhere on school grounds, not just in their classroom 
· Plan lessons that engage, challenge and meet the needs of all learners.  
· Use a visible recognition board throughout every lesson.  
· Be calm and go through the stepped consequences. Prevent before restorative approaches. (see appendix 1) 
· Follow up every time, retain ownership and engage in reflective dialogue with learners.  
· Always act when you observe pupils whose behaviour requires support.  
 
Senior Leaders 
Senior leaders work with staff and pupils to reinforce and support positive behaviour. 
· Meet and greet learners at the beginning of the day and say goodbye at the end of the day. 
· Be a visible presence in the sSchool and encourage appropriate conduct.  
· Support staff in returning learners to learning by supporting restorative practices. 
· Regularly celebrate staff and learners whose efforts go above and beyond expectations.  
· Encourage use of positive notes from staff to parents about pupil behaviour. 
· Ensure staff training needs are identified and targeted.  
· Use behaviour data to target and assess interventions.  
· Share good practice. 
· Use behaviour data to target and agree next steps. 
· Should model desired behaviour at all times  
 
 
6. SCHOOL VISION VALUES AND MOTTO 
Our school vision, values and motto were co-created by our pupils, staff and parents. These are reinforced by pupils and staff. 
 
OUR VISION 
A community for all, inspiring everyone to achieve their potential.  
 
OUR VALUES 
Kindness, Equality, Respect, Perseverance, Courage 
 
OUR MOTTO 
Kind hearts, inquisitive minds 
 
7. CHARTERS  
 
a. School Charter  
Our School Charter was designed and created by the Rights Respecters (Pupil Steering Group) and shared with the whole school community to highlight the most appropriate rights for Bruntsfield Primary School. It identifies what pupils and adults (duty bearers) must do to respect these rights and is reviewed annually. Rights Respecters identify and share a ‘Right of the Month’ to promote and develop understanding of all the Rights. 
 
	Children Respect this Right by: 
	Right: 
	Duty Bearers  Respect this Right by: 

	Making the right choices and being careful. 
	To feel safe and protected (article 19). 
	Helping children to make choices and making sure the school is a safe place for all. 

	Trying our best at all times. 
	To achieve educational excellence (article 29). 
	Having high expectations of pupils. 

	Listening to others and respecting other people’s opinions. 
	To be listened to (article 12). 
	Providing opportunities for pupils to listen and be listened to. 

	Respecting other people’s cultures, languages and beliefs. 
	To celebrate our own culture, language and beliefs     (article 14). 
	Providing learning opportunities about different cultures, languages and beliefs. 

	Looking after equipment and keeping the school and playground tidy. 
	To learn and play with good quality equipment and resources (article 27). 
	Providing good quality resources and helping children learn how to look after them. 


 
b. Class Charter  
At the start of each year, teachers discuss The Convention on the Rights of the Child with their class and select the most appropriate rights to apply in the classroom. Pupils and teachers discuss what the school community need to do to respect these rights. It also includes the shared language ‘Duty Bearer and Rights Holder’. The Class Charter is designed and created with the pupils and displayed in the class all year. It is referenced frequently as a positive behaviour strategy.  
8. RELATIONSHIPS 
Assemblies, follow up activities, homework and planned learning across the curriculum in the school contribute to positive relationships and behaviour and support children to build the skills they need to develop positive relationships, resilience, be rights respecting and act restoratively. This includes:  
· Building Resilience Programme  
· Rights Respecting School Programme 
· Citizenship 
· Empathy and Emotional Intelligence 
· Confidence and Self Esteem 
· Equalities and Diversity 
· Anti Bullying 
· Learning for Sustainability 
· Skills for Life, Learning and Work 
· RHSP (Relationships, Sexual Health and Parenthood) 
· Support from ASL Team  
· Transitions  
 
 
 
9. PRAISE 
 
a. Recognition Board  
Class teachers may use a Recognition Board to highlight behaviour or learning that the teacher wishes to encourage. The teacher writes the name of the child on the board. When the whole class is on the board, there is a class reward. Pupils are recognised for effort rather than achievement. The board can be changed hourly, daily or weekly depending on target, age and stage of the children. 
 
b. House Points  
Pupils have been organised into one of four Houses; Churchhill, Leamington, Merchiston or Viewforth and are awarded tokens by all staff, for being a Successful Learner, Responsible Citizen, Confident Individual or Effective Contributor.  
  
Each term, the House with the most tokens, is awarded the ‘House Trophy’ at Assembly. The trophy is displayed in our trophy cabinet along with their House Colours. At the end of the year the most successful House has their name engraved on the trophy and is celebrated at Assembly. House Captains have opportunities throughout the year to organise events to promote tokens. 
 
c. Bruntsfield Achievement Award Certificates  
 
Pupils are awarded a certificate in recognition for demonstrating a school value. These are given out and celebrated at Assemblies.  
 
d. Other 
Pupils are celebrated in numerous ways including Tea with the HT, class prizes, time to share achievements, etc.  
 
 
 
10.  CONSEQUENCES/INCIDENT FOLLOW UP  
 
a. De-escalation Strategies 
Staff use strategies in three clear phases (primary, secondary and tertiary de-escalation strategies): 
1. To help prevent an incident from taking place. 
2. To take action during an incident. 
3. To follow up after an incident.  
4. To complete SHE portal if required 
 
b. Responding to Distressed Behaviour  
Staff recognises that supporting children and young people with their behaviour requires:  
· acknowledgement that all behaviour is communication 
· understanding how a child’s needs and setting might impact on behaviour 
· Completing Circle/other relevant documentation and informing SFL/SLT 
· identifying any known 'triggers' and early warning signs 
· considering the environment, body language and speech in this process  
· intervening early if warning signs are detected to prevent a situation from escalating.  
 
c. Time out In Paired Classroom 
Time out is used to help diffuse a situation and gives a pupil time and space to reflect and think about making positive choices. If this happens frequently, additional support strategies are discussed and agreed with pupils, parents and carers.  
 
d. Red Card System 
A red card is used in case of an emergency or extreme disruptive behaviour which has a significant impact for health and safety. A red card is located in every classroom beside the classroom door. The red card is sent to a member of the Senior Leadership Team or School Office who will attend immediately. Pupil support assistants have a red card with them in the playground. 
Note: it may be appropriate in exceptional circumstances to remove the rest of the class while the teacher waits for assistance. 
 
e. Pupils Requiring Additional Behaviour Support 
Early identification of pupils requiring additional behaviour support is essential to meeting pupils’ needs. Building better relationships, positive behaviour and providing a flexible, creative curriculum is the basis for promoting positive behaviour.  
 
The following strategies may be used to address challenging behaviour: 
 
· assessment of additional support needs 
· creation of a Behaviour Plan  
· referral to partnership services, such as the Additional Support for Learning Team educational psychologist, education welfare service, social services or child and adolescent mental health services (CAMHS). 
· Application for additional health hours (1-1) for PSA time  
· follow a supporting learning profile from a partnership service 
· changing class 
· hosting or a temporary placement 
· A managed move to another school 
 
e. Exclusion 
 
Exclusion is always the last resort and the school always consults the Alternatives to Exclusion and Exclusion Procedures before proceeding. Exclusion should only be used when: 
· The exclusion is the last of a series of persistent events or when difficulties have escalated over a period of time and where all appropriate support procedures and use of external agencies have previously been used. 
· The exclusion is a response to a single breach of discipline which is so serious that exclusion is appropriate.      
· Exclusion meets the criteria in Alternatives to Exclusion and Exclusion Procedures. 
 
11. STAGED INTERVENTION PROCEDURES 
To address behaviour concerns the school follows the Staged Intervention Model detailed in ‘Better Relationships, Better Learning, Better Behaviour’ (Scottish Government 2013)  
 
This includes: 
Support within class (Pathway 1): 
· ensure learning is set at an appropriate level 
· discuss concerns with the pupil and act on any concerns 
· involve the parents or carers and colleagues in school (possibly including the ASL Team); work together to ascertain if there are any changes in circumstances, difficulties at home or school that can be addressed in order to help the pupil access their education 
· complete an Equalities sheet and follow the CIRCLE Guidelines 
· implement support strategies and monitor progress; if necessary, progress to Pathway 2. 
 
Support within school (Pathway 2): 
· discuss strategies with colleagues and professionals from a partner service or agency already working in school 
· complete an Assessment of Need 
· host a Child Planning Meeting and agree next steps, such as an Additional Support Plan, Individualised Educational Programme or a Behaviour Support Plan 
· implement support strategies and monitor progress; if necessary, progress to Pathway 3. 
 
Referral to a Partner Service or Agency (Pathway 3): 
· obtain parental permission for appropriate referral agreed at the Child Planning Meeting 
· liaise with partnership services 
· follow advice given to create a Child’s Plan.  
 
Children can access a range of support aids or services which can make an important contribution to positive relationships and positive behaviour. The school uses the following to support children in their learning: 
· Behaviour Support Plans. 
· Key Workers: A named person for specific children. 
· Staff are available at critical times eg transitions, break times etc. 
 
A variety of software packages are available to support improved relationships and behaviours. The school uses: 
· Board Maker 
· Emotions Talks 
· Social Stories 
· Sign-a-long 
 
12. DEVELOPMENT 
The school supports all staff in Professional Development to develop their skills to support relationships, learning and behaviour. 
 
13. RECORD KEEPING  
Reflection, evaluation and de-briefing strategies  
The school records any incidents of behaviour requiring significant support. Details include an account of events by different parties (including the child), possible factors of settings, triggers, reasonable adjustments in place, an evaluation of how the incident was managed and ‘lessons learned’ to help prevent or respond to a similar incident arising again.  
Incidents that have resulted in physical harm or physical intervention being used to prevent harm are recorded on Seemis pastoral notes. Bullying incidents will be recorded using the City of Edinburgh Council format and any steps will follow the school Anti-Bullying Policy.  
 
 
14. RELATED DOCUMENTS  
 
a. Scottish Government  
Standards in Scotland’s Schools etc Act (2000)  
Included, Engaged, Involved 2 (2017)  
Guidance on the Presumption to Provide Education in a Mainstream Setting (2019)  
Developing a Positive Whole School Ethos and Culture: relationships, learning and behaviour (2018)  
Additional Support for Learning Act (2004) - amended 2009  
Parental Involvement Act 2006  
The Equality Act 2010  
UN Convention of the Rights of the Child  
 Children and Young People Act 2014  
 
b. City of Edinburgh Council  
Edinburgh Learns Framework: Inclusion (2019)  
Included, Engaged, Involved in Edinburgh Policy (2018)  
Relationships, Learning, Behaviour Procedure (2019)  
Managing and Reducing Risk Procedure (2019)  
Preventing and Responding to Bullying in Children and Young People (2019)  
City of Edinburgh Council Equalities and Rights Framework www.edinburgh.gov.uk/downloads/file/9516/equality_diversity_and_rights_framework_2017-21  
 
c. Additional Reading 
When Adults Change, Everything Changes Paul Dix 
 
 
 
 
 
 


Appendix 1: Health and Wellbeing Strategies 
 
a. Building Resilience 
The Building Resilience Programme helps pupils recognise that ‘ups and downs’ are part of everyday life. It teaches our pupils, through the Building Resilience Toolkit, about the selection of positive strategies they are able to use to cope with life’s ‘ups and downs’.  
 
Programme Themes include: Be Resilient; Keep Connected; Respect Yourself; Challenge Your Mindset; Take a Moment; Talk Things Over; Get Active; Make A Difference; Look on the Bright Side; Be Kind to Others; Have A Goal, Assess your Progress. 
 
b. Emotional Literacy 
Emotional literacy is supported to enable pupils to identify and communicate their feelings and emotional needs. Pupils are encouraged to communicate their feelings in order to receive the emotional support and understanding they need from others. There are a range of resources available in school to support emotional literacy as well as the approaches detailed below. 
 
c. Circle Time 
Circle time is an opportunity for pupils to share ideas, experiences, thoughts and feelings with their peers and staff in a safe and supportive environment. Themes will be responsive to class needs.  
 
d. Bubble Time 
When a pupil wishes to speak with a member of staff privately, they indicate this through the system in each class, and the member of staff will organise a quiet time for this to happen.   
 
e. Restorative Approaches 
Restorative approaches offer a framework within which existing good practice can be built and developed. They are complementary to other important approaches including staged intervention, the development of emotional literacy, solution-focussed thinking and personal learning planning. 
 
The term ‘restorative practices’ is used in education to mean:  
· restoring good relationships when there has been conflict or harm 
· developing a school ethos, policy and procedure to reduce the possibility of conflict and harm. 
Regular use of restorative approaches helps develop pupils’ understanding of the consequences of problematic behaviour through discussions with staff and peers and through role play and reflection.  
 
Restorative approaches include informal restorative conversations and enquiry. In some cases, restorative mediation and conferences may also be appropriate to support pupils. When restorative approaches are not successful, additional support and consequences are implemented as appropriate to each individual child or incident. 
 
f. Social Skills Groups 
A small group of identified children who focus on different aspects of social communication. 
 
g. Emotions Talks 
Emotions Talks is a programme that supports children to recognise and communicate their emotions. It provides a framework for staff to identify and respond to children’s emotional needs. 
 
h. Other  
Particular opportunities for certain pupils may be relevant to support, challenge or provide incentives, Bruntsfield Primary has worked with the Yard, ASL Bridgend Farm, Riding for the Disabled and will continue to explore links and partnerships. 
 
 
 


Appendix 2:  Bullying/Prejudice/Description Incident Checklist (updated 2024) Kept in registers.  
 
 
 


Appendix 3: Preventing and Responding to Bullying and Prejudice. A Guide for Parents and Carers 
 
 
 



Appendix 4: Positive Behaviour Flowchart (Praise and recognition) 
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